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X. Language R e g i s t e r s

Language o p e r a t e s  on d i f f e r e n t  r e g i s t e r s .  The term i t s e l f  
b e lo n g s  t o  th e  te rm in o lo g y  o f  " i n s t i t u t i o n a l  l i n g u i s t i c s "  which 
d e a l s  w ith  th e  r e l a t i o n  between a language  and th e  peop le  who 
u se  i t .  W ithin a lan g u ag e  community, which i s  a g roup  o f  p eo p le  
who re g a rd  th em se lv es  a s  u s in g  th e  same lan g u ag e ,  t h e r e  a r e  two 
main v a r i e t i e s  o f  lan g u ag e :  d i a l e c t s  and r e g i s t e r s .  A d i a l e c t  
l a  a v a r i e t y ,  o f  a  language d i s t i n g u i s h e d  a c c o rd in g  to  th e  u s e r  
and i n  most c a s e s  i t  w i l l  depend on th e  re g io n  th e  member o f  a 
lan g u ag e  community comes from. A r e g i s t e r  i s  a v a r i e t y  o f  a l a n ­
guage d i s t i n g u i s h e d  acco rd in g  to  i t s  u s e 1.

. R e g i s t e r s  a r e  im p o r ta n t  f a c t o r s  o f  th e  fu n c t io n in g  and e f f e ­
c t i v e n e s s  o f  a lan g u ag e .  Language i s  used i n  d i f f e r e n t  s i t u a ­
t i o n s  and a c c o rd in g  to  them d i f f e r e n t  r e g i s t e r s  a r e  ad o p ted .  Ha- 
l l i d a y  c la im s  t h a t  w h ile  an i n d i v id u a l  te n d s  to  u se  one d i a l e c t  
o n ly ,  he would use  a s  many r e g i s t e r s  as  t h e r e  a r e  s i t u a t i o n s  

p
demanding them . I t  i s  th e  re q u irem en t  o f  lan g u ag e  e f f e c t i v e ­
n e s s  t h a t  makes u s  use  th e  s u i t a b l e  r e g i s t e r  i n  each s i t u a t i o n .
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I I .  Teaching Reading EST

What a r e  t h e  consequences o f  th e  e x i s t e n c e  o f  r e g i s t e r a  i n  a 
lan g u ag e ?  We assume t h a t '  knowledge abou t  r e g i s t e r s  and t h e i r  
s p e c i f i c ,  r e s t r i c t e d  f u n c t io n s  can h e lp  us  to  u n d e r s ta n d  and 
o rg a n iz e  th e  t e a c h in g  p ro c e s s  i n  f o r e ig n  language  t e a c h in g .  L in­
g u i s t s  g e n e r a l ly  a g re e  t h a t  even n a t i v e  sp ea k e rs  v a ry  g r e a t l y  in  
th e  number and v a r i e t y  o f  f i e l d s  o f  d i s c o u r s e  th ey  have m aste­
r e d ;  T h e re fo re  we shou ld  re c o g n iz e  th e  v a lu e  o f  such  a ' r e s t ­
r i c t e d *  o r  ’ s p e c ia l iz e d *  knowledge o f  E n g l i s h ^ .

T h is  means t h a t  in  c a s e s  where t h e  s c ie n c e  s tu d e n t s  a r e  
overworked and f u l l y  engaged i n  t h e i r  o r i g i n a l  s u b j e c t  m a t t e r  we 
sh o u ld  s e t  a r e a l i s t i c  g o a l  f o r  th e  t e a c h in g  p r o c e s s  i . e .  mas­
t e r i n g  th e  a b i l i t y  to  re ad  E n g l is h  m a te r i a l  concerned  w i th  th e  
s u b j e c t .  Minimal g o a l  a s  i t  may b e ,  i t  seems b e t t e r  than  s e t ­
t i n g  up t o o ' mâny and too  v a s t  g o a l s  and r e a c h in g  no n e .  I n  most 
c a s e s  a s c ie n c e  s tu d e n t  i s  c o n f ro n te d  w ith  a w r i t t e n  t e x t  . 
T h is  r e q u i r e s  th e  a p p r o p r i a t e  ch o ice  o f  t e a c h in g  te c h n iq u e s  
such a s  i n t e n s i v e  r e a d in g ,  comprehension p r a c t i c e  and, ev en tu ­
a l l y ,  t r a n s l a t i o n  p r a c t i c e -w h ic h  seems to  be winning back th e  
f a v o u r s  o f  f o r e ig n  language  t e a c h e r s .

A nother i s s u e  i s  th e  k in d  o f  s c i e n t i f i c  E n g l ish  th e  t e a c h e r  
i s  to  u se  f o r  h i s  p u rp o s e s .  Most a u th o r s  ag ree  t h a t  th e  ригрозе 
o f  a c o u rse  i n  EST i s  to  t e a c h  th e  b a s i c  lan g u ag e  o f  s c i e n t i ­
f i c  E n g l i s h .  T h is  b a s i c  language  i s  made up o f  s en ten c e  p a t ­
t e r n s ,  s t r u c t u r a l  words and n o n - s t r u c t u r a l  v o ca b u la ry  which a r e  
common to  a l l  s c i e n t i f i c  d i s c i p l i n e s  and form th e  e s s e n t i a l  f r a ­
mework upon which th e  s p e c ia l  v o cab u la ry  o f  each  d i s c i p l i n e  i s  
superim posed^ .  The t e a c h e r  i s  to  c o n c e n t r a te  on t h a t  "common 
framework" language  n o t  on s p e c i a l i s e d  t e x t s  o f  a p a r t i c u l a r  
b ran ch  o f  s c i e n c e . ? A s tu d e n t  o f  s c ie n c e  i f  u s u a l l y  f a m i l i a r  
w i th  h ig h ly  s p e c i a l i s e d  te rm s;  what he must a c q u i r e  i s  . know-
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le d g e  o f  th e  b a s ic  lan g u ag e  o f  s c i e n t i f i c  E n g lis h  by means o f  
w hich he w i l l  be a b le  to  u se  th e  s p e c ia l iz e d  r e g i s t e r  o f  h i s  
b ran ch  o f  s c ie n c e .

T h is  g o a l ,  however, s im ple  and r e s t r i c t e d  a s  i t  man seem* 
c a u s e s  a l o t  o f  t r o u b l e  bo th  t o  t e a c h e r s  and s t u d e n t s .  F i r s t  o f  
a l l ,  secondary  sch o o l  c o u r s e s  prove to  be i n s u f f i c i e n t  in  p r e ­
p a r in g  th e  s tu d e n t  to  u n d e r ta k e  a c o u rse  i n  EST. I t  i s  assumed 
t h a t  a s tu d e n t  must have a  g e n e ra l  knowledge o f  E n g l ish  a t  an 
e lem en ta ry  l e v e l  a t  l e a s t ,  b e fo re  he Ъесотез in v o lv e d  i n  EST. 
However, a s  most t e a c h e r s  o b se rv e ,  i t  i s  common t h a t  secondary  
sc h o o l  g ra d u a te s  f a i l  to  comprehend E n g l ish  s c i e n t i f i c  t e x t s .  
T h is  i s  a v e ry  s e r io u s  o b s t a c l e  and i t  must be hand led  i n  one 
way o r  a n o th e r .  Of c o u r s e ,  i t  would be b e s t  t o  improve th e  a f ­
f e c t i v e n e s s  o f  th e  secondary  schoo l  c o u r s e s ,  b u t  we would r a t h e r  
assume t h a t  n o th in g  can y e t  be done ab o u t  i t .  T h e re fo re ,  an 
a p p r o p r i a t e  p ro c ed u re  on th e  l e v e l  o f  h ig h e r  e d u c a t io n  should  
be ad o p te d .  Some a u th o r s  s u g g e s t  t h a t  th e  t e a c h in g  p ro c e s s
sh o u ld  be d iv id e d  i n t o  a t  l e a s t  two s t a g e s ,  th e  f i r s t  be in g  an 
e lem en ta ry  c o u rse  in  b a s i c  E n g l i s h ,  th e  second -  d i r e c t e d  t o ­
ward s c i e n t i f i c  p u rp o se s .  R igh t a s  i t  i s ,  th e  co n c ep t  can be 
s l i g h t l y  a l t e r e d  by i n t r o d u c in g  s c i e n t i f i c a l l y  o r i e n t e d  e l e ­
ments i n t o  th e  f i r s t  s ta g e  o f  t e a c h in g .

We f in d  a good example o f  such a p ro ced u re  i n  "A Course i n  
B as ic  S c i e n t i f i c  E n g l ish "  by Ewer and L a to r r e .  T h e i r  e x p la n a ­
t i o n  o f  th e  s im ple  p r e s e n t  t e n s e  I s  n o t  based  on th e  u s u a l  
c o n c ep t  o f  te n s e  and tim e r e l a t i o n s h i p  b u t  r a t h e r  on th e  fun­
c t i o n i n g  o f  t h i s  p a r t i c u l a r  t e n s e  i n  a l a r g e r  c o n te x t  and on th e  
l e v e l  o f  g e n e r a l i t y  o f  th e  i n f o r m a t io n .  The s im p le  p r e s e n t  t e n ­
se i s  In tro d u ced  i n  u n i t  one w ith  an e x p la n a t io n  t h a t  i t  i s  
used :

1 ) f o r  a c t i o n s  i n  th e  p r e s e n t  which happen u s u a l l y  h a b i t u a ­
l l y  o r  g e n e r a l l y ,  e . g .  "He u s u a l ly  d i r e c t s  h i s  a t t e n t i o n  tow ards 
problem s which he n o t i c e s  have no s a t i s f a c t o r y  e x p la n a t io n " ;

2 ) f o r  s t a t i n g  g e n e ra l  t r u t h ,  e . g .  " s c ie n c e  p la y s  an im­
p o r t a n t  r o l e  i n  th e  s o c i e t i e s  in  which we l i v e 1?; o r  f o r  s t a t i n g  
s c i e n t i f i c  law s ,  e . g .  "Water f r e e z e s  a t  0° C"}

3) f o r  d e s c r ib in g  p ro c e s s e s  i n  a g e n e ra l  way, e . g .  "A s c i e n -  
t i f i s t  o b se rv es  c a r e f u l l y ,  a p p l i e s  l o g i c a l  th o u g h t  to  h i s  o b s e r ­
v a t i o n s ,  t r i e s  to  f i n d  r e l a t i o n s h i p s  i n  d a t a " .



Such exam ples a s  w e ll a s  th e  f in d in g s  o f  many l i n g u i s t s  and 
e x p e rie n c e d  te a c h e rs ^  h e lp  u s th e r e f o r e  to  fo rm u la te  a s e t  o f  
a ssu m p tio n s  on w hich th e  g e n e ra l  scheme o f  th e  EST co u rse  
sh o u ld  be b ased :

1 . The e le m e n ta ry  l e v e l  o f  E n g l i s h  should  be th e  s t a r t i n g  
p o i n t .  I t  works a s  an emergency o p e r a t io n  due to  th e  l i m i t e d  
knowledge o f  E n g l i s h  l e a r n t  a t  s c h o o l .

2 .  The scope o f  th e  c o u r s e  must be  r e s t r i c t e d  to  th e  p a s s i ­
ve com prehension s c i e n t i f i c  t e x t s  a s  t h e r e  a r e  r e l a t i v e l y  few 
t e a c h in g  h o u rs  a v a i l a b l e ,  and th e  needs  o f  t h e  s tu d e n t s  a r e  l i ­
m ited  a t  t h i s  p o i n t  t o  r e a d in g  s c i e n t i f i c  t e x tb o o k s .

3 .  C o n t r a s t i v e  s tu d y  o f  th e  s t r u c t u r e s  and t r a n s l a t i o n  a r e  
su g g e s te d  a s  th e  b e s t  means to  re a c h  th e  g o a l .

4 .  A u r a l - o r a l  approach  I s  a d v i s a b le  on ly  when th e  s tu d e n t s  
a r e  more advanced than  a v e ra g e .  I n  t h i s  c a s e  we can in t r o d u c e  
a c t i v e  a c q u i s i t i o n  o f  th e  s t r u c t u r e s .

5 .  Our main i n t e r e s t  l i e s  i n  G enera l  S c i e n t i f i c  E n g l is h  and 
i t s  t y p i c a l  s t r u c t u r e s ,  n o t  in  th e  h ig h ly  advanced t e x t s  o f  p a r ­
t i c u l a r  s c i e n c e s ,

6 . I t  i s  v e ry  im p o r ta n t  to  p ro v id e  means m o t iv a t in g  th e  s t u ­
d e n t s  s in c e  E n g l i s h  compared w ith  th e  major s u b j e c t s  a ro u s e s  l i ­
t t l e  I n t e r e s t  i n  i t s e l f .

7 .  As th e  E n g l ish  t e a c h e r s  a r e  n o t  s c ie n c e  g r a d u a te s  they  
may r e q u i r e  a s h o r t  p r e p a r a to r y  c o u r se  i n  t e a c h in g  EST.

I I I .  Teaching W riting  EST

D i f f e r e n t  problem s a r i s e  when a co u rse  i n  w r i t i n g  EST I s  to  
be o rg a n iz e d .  Who n eed s  such a c o u rse?  There w i l l  be m ostly  
s c i e n t i s t s  a t  T e c h n ic a l  U n i v e r s i t i e s ,  o r  working f o r  th e  P o l i s h  
Academy o f  S c ie n c e s  who e i t h e r  p u b l i s h  t h e i r  p a p e r s  i n  in t e r n a - *  
t i o n a l  s c i e n t i f i c  p e r i o d i c a l s ,  o r  p r e s e n t  t h e i r  r e p o r t s  a t  i n ­
t e r n a t i o n a l  c o n f e r e n c e s .  Being h ig h ly  ex p e r ien ced  and u s u a l ly

^ J .  R. E w e r ,  G. L a t  о r  r  e ,  P re p a r in g  an E n g l ish
Course f o r  S tu d e n ts  o f  S c ien ce ,  "E n g lish  Language Teaching" 1967, 
XXI; E v e r ,  L a t o r r e ,  A C o u r s e . . . ;  R. A. C l o s e ,  
The E n g l ish  We Use f o r  S c ien ce ,  London 1965» L u t o s ł a w ­
s k a ,  o p .  c i t . ;  Т . P. К r  z e s  z o w s  к i ,  Teaching En­
g l i s h  t o  P o l i s h  L e a rn e r s ,  Warszawa 1970 and o t h e r s .



w id e ly  v e r s e d  i n  th e  l i t e r a t u r e  o f  a s u b j e c t  th e y  seem to  have 
no t r o u b l e  w ith  th e  h i g l y  s p e c i a l i s e d  l e x i c o n .  p roblem ,
however, i s  th e  i n a b i l i t y  to  cope w ith  r h e t o r i c ,  g ram m atica l  
s t r u c t u r e s  and g ra m m a tica l  ch o ic e  o f  w r i t t e n  s c i e n t i f i c  E n g l i s h ,  
We t h e r e f o r e  p ro p o se  a c o u rse  i n  w r i t i n g  EST, a c o u rse  whose 
scope would b e  fo rm u la te d  a lo n g  th e  fo l lo w in g  assump­
t i o n s :

1 . Many m is ta k e s  made i n  th e  s c i e n t i s t s '  p a p e r s  be long  to  
th e  G enera l  E n g l ish  l e v e l .  There i s  a tendency  to  m isuse th e  
word o rd e r  i n  s im p le ,  compound and complex s e n te n c e s ,  r e l a t i v e  
pronouns ,  s e n te n s e  c o n n e c t iv e s  and o th e r  f a i r l y  s im p le  grammati­
c a l  s t r u c t u r e s .

2 .  The use  o f  E n g l ish  t e n s e s ,  c a u se s  most t r o u b l e  f o r  th e  
s c i e n t i s t s .  I n  t h i s  c a s e  we should  p roceed  in  two d i r e c t i o n s :  
f i r s t  on th e  G en era l  E n g l ish  l e v e l ,  a s  i t  i s  common t h a t  th e  
s t u d e n t s  do n o t  u n d e rs tan d  th e  te n s e  system i t s e l f .  Then th e  
t e a c h e r  shou ld  work on th e  G en era l  S c i e n t i f i c  E n g l ish  l e v e l ,  
where i t  would b e  b e s t  to  base  th e  p ro ced u re  on th e  f i n d in g s  o f  
Lackstrom , S e l i n k e r ,  T rim ble7 , who s t a t e d  how th e  r h e t o r i c a l  
demands o f  th e  whole d i s c o u r s e  a f f e c t  th e  g ram m atica l ch o ice  o f  
a t e n s e .

3. I n  te a c h in g  w r i t i n g  EST th e  problem o f  synonymous sen ­
te n c e s  should  be emphasised so t h a t  th e  s tu d e n t  would be a b le  
to  p r e s e n t  an id e a  i n  v a r io u s  ways.

U. The u se  o f  a r t i c l e s  i s  a n o th e r  s e r io u s  n o t io n  in  t e a ­
ch ing  EST. Again th e  p ro ced u re  should  be based  on th e  G enera l  
E n g l ish  l e v e l ,  t h a t  i s  th e  g e n e ra l  th eo ry  o f  a r t i c l e s  i n  En­
g l i s h  should  be t a u g h t  and then  w ith  c o n c e n t r a t io n  on th e  t y ­
p i c a l  u s e s  o f  a r t i c l e s  a t  th e  l e v e l  o f  EST. I n  t h i s  ca se  d i f ­
f e r e n t  d eg ree s  o f  g e n e r a l i t y  o f  th e  t e x t  may be examined.

5 .  The EST p ro se  i s  dominated by s t a t i v e  and p a s s iv e  con­
s t r u c t i o n s  so th e  t e a c h in g  p ro c e s s  ought to  l e a d  to  th e  a c t i v e  
command o f  th e se  c o n s t r u c t i o n s .

6 . Another p rom inent f e a t u r e  o f  EST i s  th e  use  o f  n o m in a l! -  
z a t i o n s  i n s t e a d  o f  s t r u c t u r e s  demanding an ag en t  + p ro c e s s .  Com­
p a r e  two examples:

7 J .  E. L а с к s t  r  о ш, L. S e 1 i  n к e r ,  L. P.
T r i m b l e ,  T ec h n ica l  R h e to r i c a l  P r i n c i p l e s  and Grammatical 
Choice , "E n g lish  Teaching Forum" 1973, XI, 3.



a)  I f  wo o b se rv e  th e  p ro c e s s  c a r e f u l l y ,
b )  C a re fu l  o b s e r v a t io n  o f  th e  p ro c e s s ,

where th e  l a t t e r  c o n s t r u c t io n  would be p r e f e r r e d  to  th e  fo rm e r .
7 ,  The s tu d e n t s  must be  t a u g h t  th e  b a s i c  forms o f  p a rag ra p h  

O rg a n iz a t io n  i n  t e c h n i c a l  w r i t i n g .
The f i n a l  p o in t  o f  th e  paper  i s  th e  p r a c t i c a l  o rg a n iz a t io n  

o f  a c o u rse  in  w r i t i n g  E5T. The co u rse  should  be d iv id e d  i n t o  
s e v e r a l  s e c t i o n s ,  each o f  them b e in g  a  s e p a r a t e  m i t .  A s tu d e n t  
g o in g  th rough  each u n i t  should  produce a p a ra g ra p h  d e s c r ib in g  
a p a r t i c u l a r  p ro c e s s ,  phenomenon o r  ex p e r im en t .  These can be 
p re s e n te d  by means o f  p i c t u r e s  accompanied w i th  a s e t  o f  n e c e s ­
s a r y  t e c h n i c a l  in fo r m a t io n .  The s tu d e n t  would th en  p roceed  to  a 
s e t  o f  g ram m atica l  c o n s t r u c t i o n s  n e c e s s a ry  f o r  th e  d e s c r i p t i o n .  
At t h i s  s ta g e  he would a l s o  make a d e c is io n  on th e  ten ee  he 
would be u s in g  in  h i s  p a ra g ra p h .  A fte rw ards  he would choose th e  
in fo rm a t io n -  t h a t  would se rv e  a s  a "core  id e a "  o f  th e  whole pa­
ra g ra p h  and t h i s  would be su p p o r ted  w ith  th e  f a c t s  p re s e n te d  to  
him i n  th e  f i r s t  s ta g e  o f  th e  p ro c e d u re .  T h is  should  be done 
in  t h e  form o f  a p la n  on which t h e  p a rag rap h  would be b a s e d .  
Having w r i t t e n  h i s  p a rag rap h  th e  s tu d e n t  would compare i t  w i th  
th e  "model parag rap h "  i . e .  th e  a c tu a l  d e s c r i p t i o n  o f  th e  p ro ­
c e s s  tak en  from an E n g l ish  handbook. The d i f f e r e n c e s  should  be 
d is c u s s e d  w ith  th e  t e a c h e r ,  to  d i s c o v e r  w hether they  a r e  i n ­
c o r r e c t  g ram m atica l  c h o ic e s  i n  which ca se  th e  r h e t o r i c a l  p r i n ­
c i p l e s  demanding th e  use o f  a p a r t i c u l a r  c o n s t r u c t i o n  should  be 
p o in te d  o u t .  The g e n e ra l  assum ption  i s  t h a t  an EST p a rag rap h  i s  
r i g i d  i n  form, t h e r e f o r e  th e  s t u d e n t ' s  v e r s io n  shou ld  be a s  
c lo s e  a s  p o s s ib le  to  th e  model. The p rocedure  p r e s e n te d  h e re  i s  
n a t u r a l l y ,  one o f  th e  methods to  deve lop  th e  a c t i v e  s k i l l  of w r i ­
t i n g  s c i e n t i f i c  E n g l i s h .

O bviously  many o f  th e  problem s en co u n te red  in  EST a r e  com­
mon to  g e n e ra l  t e a c h in g  p r a c t i c e .  However th e  t e a c h in g  methods 
and te c h n iq u e s  adop ted  i n  EST a r e  o f  ал I n d iv i d u a l  n a tu r e  due 
t o  th e  s p e c i f i c  f e a t u r e s  o f  s c i e n t i f i c  E n g l i s h .

I n s t y t u t  F i l o g i i  A n ß ie l s k ie j  
U n iw ersy te tu  Łódzkiego



Wojciech B ie l s k i

NAUCZANIE NAUKOWEGO I  TECHNICZNEGO REJESTRU 
JĘZYKA ANGIELSKIEGO

A r t /k u ł  omawia problemy związane z nauczaniem naukowego i  
te c h n ic z n e g o  r e j e s t r u  języ k a  a n g i e l s k i e g o .  W c z ę ś c i  p ie rw s z e j  
p ro ponu je  s i ę  o g ra n ic z e n ie  zak resu  n au czan ia  studen tów  p o l i t e c h ­
n i k i  do u m ie ję tn o ś c i  c z y ta n ia  naukowych i  te ch n ic zn y ch  tek s tó w  w 
Języku  a n g ie l s k im .  Część d ruga  J e s t  p ro p o zy c ją  o r g a n iz a c j i  k u r ­
su p i s a n i a  w Języku a n g ie lsk im  d l a  pracowników naukowych p o l i ­
t e c h n ik i  i  P o l s k i e j  Akademii Nauk. Ze względu na sp e c y f ik ę  nau­
kowego i  tech n ic zn eg o  r e j e s t r u  Języka a n g ie l s k ie g o  proponuje  s i ę  
odpowiednie t e c h n i k i  n a u c z a n ia ,  ró ż n ią c e  s i ę  od te c h n ik  powsze­
c h n ie  stosowanych w n au czan iu  ję zy k a  a n g i e l s k i e g o .


